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Abstract: This article focuses on aesthetic and didactic aspects of 
literary multilingualism and the interaction between these aspects in 
two contemporary dual-language picturebooks with Sámi motifs and 
characters. Lilli, áddjá, ja guovssahas/Lilli, farfar och norrskenet 
(Lilly, Grandpa and the Northern Lights, 2020), written by Elin 
Marakatt and illustrated by Anita Midbjer, and Gájuoh muv! Gïjrra 
Almien jah Enoken luvnnie/Rädda mig: Vår hos Almmie och Enok 
(Save me: Spring at Almmie and Enok’s, 2021), written by Sophia 
Rehnfjell and illustrated by Inga-Wiktoria Påve, are intended for 3–7-year-
olds and combine a Sámi language and Swedish. The analyses show the 
aesthetic and didactic interplay between verbal and visual elements. The 
insertion of North Sámi words in an otherwise Swedish text can highlight 
culture, traditional beliefs, and history, and the Ume Sámi glossaries can be 
used to talk about the illustrations and learn words pertaining to reindeer 
husbandry and life in Sápmi. The vocabulary has a didactic function, while 
the literary text and the illustrations tell stories about the Sámi peoples, 
thus being both aesthetic and didactic. Literary multilingualism is teamed 
with didactics and Sámi aesthetics to support language acquisition, to 
depict and to make visible Sámi culture and Sámi peoples to in-group as 
well as out-group readers. 
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In picturebooks, an interplay between text and images conveys 
messages to the readers. These messages can be easy to interpret 
or not as easily deciphered. Picturebooks tell stories and provide 
information; they are artworks and means of learning. Dual-
language books is the overarching term for books using more than 
one language to tell a story (Daly, Kleker, and Short 76). These 
books enhance linguistic and intercultural awareness and identities 
(Zaidi 277). Dual-language picturebooks by indigenous Sámi writers 
contribute to the revitalisation of endangered Sámi languages at the 
same time as they are literary works and works of art. The loss of 
Sámi languages in Sweden is the result of centuries of colonisation 
of the Sámi peoples and of privileging the Swedish language so 
efficiently that despite no longer banning the use of Sámi languages  
in Swedish schools, Swedish has strengthened its position even 
among the Sámi. The Sámi languages in Sweden are considered 
national minority languages and are thus privileged by laws and 
ordinances in comparison with non-national minority languages. 
North Sámi has around 6,000 speakers in Sweden (“De samiska 
språken”), while Pite, Ume, Lule, and South Sámi have few first 
language users.

Sápmi, the traditional land of the indigenous Sámi peoples, is a 
geographical area encompassing Norway, Sweden, Finland, and 
Russia. Sámi literature represents a transnational contact zone 
where Sámi cultural expressions interact with one another (Hirvo-
nen). For this reason, making a distinction between Swedish Sámi 
literature and, for example, Norwegian Sámi literature can be ques-
tioned, in particular if the literature is in a Sámi language spoken 
in both countries.

The aim of the article is to analyse how verbal and visual elements 
interact through literary multilingualism in two contemporary dual-
language picturebooks with Sámi motifs and characters: Lilli, áddjá, 
ja guovssahas/Lilli, farfar och norrskenet (2020), hereafter Lilli, written 
by Elin Marakatt and illustrated by Anita Midbjer, and Gájuoh 
muv! Gïjrra Almien jah Enoken luvnnie/Rädda mig: Vår hos Almmie och 
Enok (2021), hereafter Gájuoh muv!, written by Sophia Rehnfjell and 
illustrated by Inga-Wiktoria Påve. Elements such as the illustrations, 
text, paratexts, and glossaries have aesthetic and didactic aspects. Our 
research questions are: In what ways are verbal and visual elements 
used in these books? How do these elements interact aesthetically 
and didactically? The languages used in these books are North Sámi 
and Swedish, and Ume Sámi and Swedish, respectively.
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In research on Nordic children’s literature, studies on the 
relationship between minority languages and the majority language 
in the Sámi context have primarily focused on the boarding 
school system forcing Sámi children to leave their families (e.g. 
Kuokkanen; Palo, Kokkola, and Manderstedt). Other studies of 
children’s literature examine Sámi legends (e.g. Seierstad Stokke), 
literature written by non-Sámi writers on Sámi themes (Kokkola 
and Merivirta; Lahtinen; Pankenier Weld) or provide an overview  
of Swedish children’s literature in the 20th century portraying 
the Sámi (e.g. Lindskog). There are also studies of contemporary 
literature for young readers by Sámi writers from the Nordic 
countries (e.g. Brovold; Conrad; Fredriksen; Heith, “Halvsame”; 
Manderstedt, Palo, and Kokkola; Kolberg; Palo, Kokkola, and 
Manderstedt; Palo, Manderstedt, and Kokkola; Solheim Karlsen). 
To the best of our knowledge, the phenomenon of literary 
multilingualism in Sámi picturebooks has not been hitherto 
addressed in a Nordic research context.

Theoretical Framework

In this article, literary multilingualism theory functions as a theo-
retical framework for the analysis. Literary multilingualism theory  
concerns literary texts in two or more languages. Julia Tidigs’ sum-
mary of notions and definitions shows that literary multilingualism 
can embrace different parts of the literary text: words, phrases,  
orthographies, grammar, non-idiomatic use of language, translated 
metaphors, and semantic loans (55). For our analyses, words and 
non-idiomatic use of language will be of particular interest. Reading 
literary texts perceived as multilingual requires a multimodal  
approach, as stated by Julia Tidigs and Markus Huss:

When readers engage with multilingual literature, they typically rely 
not only on the visual sense, but also on the aural in a process of inner 
articulation. Furthermore, this calls forth the need for a multimodal 
approach to literary multilingualism, where the sensorial and semio-
tic modalities of the multilingual literary text are taken into account. 
(Tidigs and Huss 219)

Literary texts that are dual-language books contain translation. The 
Sámi and Swedish texts in the chosen picturebooks are written and 
translated by the authors themselves. Thus, translation becomes 
a question of what the authors themselves decide to carry across 
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between their languages. According to Yasemin Yildiz, literal 
translation – that is, word-by-word translation – may challenge a 
monolingual paradigm and serve as a postmonolingual writing 
strategy, “where it functions as a form of multilingualizing 
estrangement” (148). Literal translation is a form of multilingualism 
that is visible and invisible in the text. Tidigs points out that the 
reader might not recognise both languages present in the literal 
translation, but if the translation is perceived as different or non-
conforming, it is multilingual (51). Multilingualism can also be 
expressed by including words that are “culturally recognizable” and 
therefore “easily understood and assimilated by readers with little or 
no knowledge” of the other language or by immediately translating 
the foreign word (Torres 78). Including words in another language 
can also challenge monolingualism when the words or phrases in the 
other language are not translated, not italicised, and not “marked as 
foreign in any way” (Torres 78). However, as we will show, including 
words in another language can also challenge monolingualism by 
promoting cultural awareness and language revitalisation.

We read the selected picturebooks through a postcolonial lens, 
which considers history and the legitimacy and control exercised by 
the Swedish nation state over the Sámi peoples. This postcolonial 
lens is adopted in our analyses of verbal and visual elements through 
the concept of Sámi aesthetics. Harald Gaski discusses the concept as 
being beyond the common dictionary definition of what is regarded 
as beautiful “since the notion of ‘beauty’ is relative and contextual” 
(187). Sámi aesthetics is “both a mode and an instrument with which 
to (re)consider what aesthetics is all about” (Heith, “Aesthetics” 179). 
Even artforms construing “imagined Saaminess” (Baglo 96), like pic-
ture postcards, “may help reclaim a hidden or lost past, providing 
both personal and collective value as they open for discussions re- 
lating to colonization and decolonization” (95). In picturebooks,  
illustrations may “provide [...] visual stimulation” and “support the 
comprehension needs of children for whom text is not the prima-
ry method of communication” (Bird and Yokota 282). Sámi culture 
might be unknown or less familiar to some readers or constitute  
collective value (cf. Baglo 95) or memory. Images by Sámi artists can 
make the less familiar or forgotten culture visible. The visual depic-
tions of, for example, Sámi costumes, might function as wordless 
communication (Tervo, Laukkanen, and Kuosmanen 5), showing 
rather than telling Sámi readers something about the context. An  
artefact such as a Sámi giisá, chest, represents a treasure trove, 
where items “deeply embedded in cultural values and meanings”  
(Finbog 21) were stored – and with the items the stories connected 
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to the artefacts provide an in-depth meaning to readers with insider 
cultural knowledge. 

For the analysis of the verbal and visual narrative, there are dif-
ferent models depending on the focus, for example, narratology or 
ideology. We will take on Nina Christensen’s main categories of rela- 
tionships between text and images in picturebooks to analyse the  
interplay between the verbal and the visual narratives. The catego-
ries are relationships that are “equal,” “full of contrasts and contra-
dictions,” or “complementary” (277). Christensen’s first category 
“side- og ligestillede” gives the verbal and visual elements the same 
status without claiming that text and pictures only provide the same 
information, or that they are completely symmetrical (277). Chris-
tensen’s first category is more nuanced than claiming that the text 
and image are symmetrical or provide the same information and 
is better suited for the interpretation of the interplay between text 
and pictures in the analysed picturebooks. The second category,  
“kontrast- og modsætningsfyldte” (277), implies that pictures may 
provide other information than the text. Finally, pictures and text in 
the third category may be “komplementerende” (277), that is, adding 
information.

Picturebooks are relevant both artistically and educationally. 
Thus, in addition to the analysis of the interplay between the ver-
bal and the visual narratives, we consider the didactic aspects of 
the picturebooks. Maria Nikolajeva addresses the literary-didactic 
split in the perception of children’s literature as art and didactics, 
remarking that 

It is obvious, and is often argued, that children’s literature is, or at le-
ast can be, both a form of art and an educational vehicle; [...] This does 
not prevent children’s literature from being art, but it presupposes a 
strong pedagogical thrust. (Nikolajeva xi)

In line with Christensen’s views on the relationships between text 
and pictures, and Nikolajeva’s argument, we consider both the ver-
bal text and the illustrations in picturebooks as art and educational 
tools. 

The Material: Two Dual-Language Picturebooks in Sámi and 
Swedish

The material chosen had to fulfil the following selection criteria:  
1) They are dual-language picturebooks for small children and thus 
include verbal narratives in two languages and one single visual  
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narrative, 2) Both of the verbal narratives are original versions and 
not translated by an external translator, and 3) One of the languages 
is a Sámi language and the other is Swedish. The chosen picture-
books are not the only ones available. When we started writing this 
article, there were three books, two by Marakatt and Midbjer. We 
excluded one of Marakatt and Midbjer’s books, as we have already 
analysed it in another article. Today, the category includes at least 
five books. 

Lilli, by Elin Marakatt and Anita Midbjer, was published by NDIO 
kultur & kommunikation and MantraLingua. It is the story of a small 
girl, Lilli, who leaves home one afternoon, teams up with her grand-
father, and experiences the Northern lights before returning home. 
The story is followed by a dual-language text in Swedish and North 
Sámi about two legends of the Northern lights. 

Lilli comprises 26 non-paginated pages and is published in mul-
tiple dual-language versions (see appendix 1). Some versions pair 
one of the five Sámi languages spoken in Sweden with Swedish, or 
a Sámi language and Norwegian. Other versions pair Swedish and 
other languages. As shown in appendix 1, the North Sámi-Swedish 
version is the only one where Marakatt is the author of the text in 
both languages, which was one of the selection criteria.

	On the cover of the North Sámi-Swedish version, the title is first 
presented in Sámi and then in Swedish. The Sámi text is placed 
above the Swedish text on the pages (images 1–2). In the Swedish 
text, Marakatt has elected to insert three words in North Sámi, and 
this insertion of North Sámi in an otherwise Swedish-language text 
is discussed in the analysis. In other Sámi-language versions, the  
insertions into the Swedish text are in South Sámi, Lule Sámi, Ume 
Sámi, or Pite Sámi, respectively. These three words in Sámi are also 
inserted in the non-Sámi text of the non-Sámi parallel versions, for 
example the English-Swedish and the French-Swedish versions. 

Not only is Lilli a dual-language picturebook with parallel texts in 
two languages. The insertion of Sámi words adds to making the non-
Sámi text multilingual. Lilli is also accompanied by an audio device, 
the MantraLingua PENpal, which enables the reader to listen to the 
story in either language when the device touches the text, thereby 
providing yet another modality for reading besides the verbal and 
visual narratives.

The second book, the self-published Gájuoh muv! by Sophia Reh-
nfjell and Inga-Wiktoria Påve, comprises 28 pages including blank 
or almost blank pages intended for the reader to write, draw, or 
colour in. The illustrations are in colour, and on almost all double 
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spreads there is a Swedish-Ume Sámi glossary, in total seven glos-
saries on the spreads and one Ume Sámi-Swedish glossary after 
the end of the story. An author biography in Swedish and the Ume 
Sámi-Swedish glossary precede the pages intended for the reader’s 
own activities. The book has been translated into South Sámi by Åse 
Klemensson, Beerkh mannem! Gïjre Almmien jïh Enoken luvnie (2022), 
but only the dual-language version where both texts are written by  
Rehnfjell will be analysed here.

The cover of Gájuoh muv! is entirely in Ume Sámi, whereas the title 
page only provides the Swedish title. The foreword is Swedish-only, 
potentially an add-on for Swedish-speaking librarians or teachers. 
The Ume Sámi text is placed on the left side of the double spread and 
the Swedish text on the right side (images 3–4).

As both texts in the North Sámi-Swedish version of Lilli and 
the Ume Sámi-Swedish version of Gájuoh muv! were written by  
Marakatt and Rehnfjell respectively, neither language can automat-
ically be considered as taking precedence. The choice of placing the 
Sámi text first and the Swedish text second must be seen as deliber-
ate, potentially with an educational intent to promote the language 
placed first while using the language placed second as a support 
for comprehension: “When reading a dual-language storybook the  
participants may be viewed as accessing two language versions of 
the print, and the use of home language as a ‘cultural tool’ initiates 
and facilitates the meaning-making process” (Ma 238). Thus, by 
fronting with the Sámi language, the authors consciously address 
potential Sámi readers and learners of the Sámi language in ques-
tion. In second language acquisition, it is common to start with the 
language to be learnt, using the linguistic and cultural competence 
of the learner to acquire the new language (cf. Ma 238). The order of 
the parallel texts could either be the authors’ choice, or, in the case of 
Lilli, the publisher’s choice, for didactic purposes.1

Art and Language as a Metaphorical Key to the Sámi Treasure 
Trove 

This section presents the analysis of Lilli, focusing on the verbal 
and visual elements used and the aesthetic and didactic inter-
play between the elements. The quotes in English are from the  
English-Swedish version Lilly, Grandpa, and the Northern Lights (see 
appendix 1), translated by Amki Moors.

Dramaturgically, Lilli does not involve a conflict, or a problem, 
to be resolved. There are activities resembling those of a quest:  
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separation, meeting the mentor, initiation, and return. Lilli’s experi-
ences of the Northern lights are, however, put into a Sámi cultural 
context; the beautiful dancing waves of light are not explained  
scientifically, not even in a manner intended for children. Instead, 
Lilli’s mentor, her grandfather, relates the Northern lights to tradi-
tional Sámi beliefs: 

“Lilli, dieppe guovssahasas orrot min máddarat. Sii geat leat johtán 
bohccuiguin dáppe don doložiid rájes.” (Marakatt and Midbjer, Lilli)

“Lilli, i norrskenet bor våra förfäder. De som flyttat här med renarna 
långt före oss.” 

“Lilly, our ancestors live in the aurora. Those who came here with 
their reindeer long before us.” (Marakatt and Midbjer, Lilly)

The grandfather also teaches Lilli to summon the Northern lights, 
which are visualised as brush strokes of colour, coming out of the tail 
of a polar fox (image 1). The pigments are intense, and the lines are 
soft. The aesthetically appealing and visually stimulating illustration 
(cf. Bird and Yokota 282) makes visible Sámi culture, as it shows – but 
does not tell – the story of the Northern lights and the polar fox; the 
image reflects Sámi culture and collective values (cf. Baglo 95–96; 
Tervo, Laukkanen, and Kuosmanen 5), and may help reclaim a  
hidden or lost cultural past (cf. Baglo 95).

Image 1. Lilli, áddjá, ja guovssahas/Lilli, farfar och norrskenet, 2020. © Elin Marakatt (text) 
and Anita Midbjer (illustration), by permission from author and illustrator.  The original 
double spread measures 235 x 560 mm.
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The verbal narrative does not explain the presence of the polar fox, 
which is only explained in the text about the two tales of the North-
ern lights following the story. The verbal text refers to the Sámi tale 
of the flickering Northern lights carrying the souls of the ancestors 
– that is, the story told by Lilli’s grandfather. The illustration depicts 
the story about the fox from the Arctic Ocean running across the sky, 
lighting fires by flapping its tail – that is, the legend told in the text 
that follows the story. Consequently, the two modalities, verbal and 
visual communication, contribute information that the other does 
not provide (cf. Christensen 277).

The grandfather also shows Lilli the artefacts that he keeps in “Su 
fiina rukses giissá”; “Den fina röda kistan, giisá” (“the beautiful, red 
chest, giisá”) and tells Lilli about life 

“go son ja áhkku jođiiga ráidduin duoddariin ja go soai oruiga 
goađis.” (Marakatt and Midbjer, Lilli)

“när han och farmor flyttade med renrajd över fjällvärlden och bodde 
i kåta.”

“when he and Grandma trekked with the reindeer herd across the 
mountains, and lived in their lávut, tepees.” (Marakatt and Midbjer, 
Lilly) 

As can be seen here, in the English translation, a North Sámi 
word has been added by the translator to convey a culturally  
adequate translation,2 namely a word for the traditional Sámi tent.  
Unlike in the Swedish text, written by Marakatt, the North Sámi 
words in the English translation are italicised, thereby visually 
marking them as different. 

The interplay between the verbal text stating that Lilli finds her 
grandfather’s stories exciting – “Lilli nu liiko guldalit doložiid”; “Det 
tycker Lilli är så spännande” (“Lilly loves listening to his stories”; 
Marakatt and Midbjer, Lilli/Lilly) – and Midbjer’s illustration of the 
bright red, decorated chest visually underscores that the traditional 
artefacts and the stories about life in Sápmi in the old days are to be 
perceived as a treasure trove (cf. Finbog 21). The visual depiction of 
the chest might evoke memories of such chests and, thus, function as 
the key to a hidden or lost past (cf. Baglo 95). 

In Lilli, there are three North Sámi words inserted into the Swed-
ish text. The Swedish words “kistan” (“chest”), “pälsen av renskinn” 
(“reindeer fur coat”), and “mössan” (“hat”) are followed by the words 
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in North Sámi: “giisá,” “beaska,” and “cuipi.” The Sámi words are 
not easily recognisable as some Sámi words would be, at least for 
non-Sámi people in Sápmi, for example “suovas” (salted and smoked 
reindeer meat) or “gáhkku” (Sámi flatbread), nor are they italicised 
in the Swedish text to make them stand out, thereby underscoring a 
linguistic estrangement (cf. Torres 78). The Sámi words in the non-
Sámi text convey the message that the content of the chest is cultur-
ally meaningful to Lilli and, by association, not to be ignored by the 
readers. The three North Sámi words refer to cultural artefacts, and 
together with the illustration (image 2), the narrative creates mean-
ing in different ways depending on the reader’s cultural knowledge 
and background (cf. Baglo 95; Tervo, Laukkanen, and Kuosmanen 
5; Finbog 21). Furthermore, Lilli’s grandfather holds the literal and 
metaphorical key to the Sámi chest; the older generation can help 
unlock the treasure within culture and traditions. Even readers who 
only read the Swedish text will read multilingually and, on some 
level, perceive the cultural importance of the chest. 

The inclusion of Sámi words in the non-Sámi text or in the illus-
trations can be interpreted as being in opposition to a monolingual 
norm. The PENpal device enabling the reader to listen to the story, 
as well as read the verbal and visual narratives, takes the role of an 
intermediary device between the printed and the auditive media, 
as the reader must actively move the pen from one page to the next.  
Using the audio device adds another multimodal aspect to the 
reading process.

Image 2. Lilli, áddjá, ja guovssahas/Lilli, farfar och norrskenet, 2020. © Elin Marakatt (text) 
and Anita Midbjer (illustration), by permission from author and illustrator.  The original 
double spread measures 235 x 560 mm.
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Language and Art as Didactic Tools for Revitalisation 

This section focuses on the verbal and visual elements used and the 
aesthetic and didactic interplay between the elements in the second 
picturebook, Gájuoh muv! All translations into English of quotes 
were made by the authors of this article. 

The storyline of Gájuoh muv! centres on Enok’s and Almmie’s first 
day at the summer dwelling in Ältsvattnet. From a dramaturgical 
perspective, Gájuoh muv! is a story with a problem to be solved by the 
child protagonists, as they see a reindeer calf in distress and create a 
rescue plan. Several stages of a quest are present: the children leave 
their home for the summer season, encounter a problem, remem-
ber the advice of their mentor, solve the problem, and return home 
to receive the praise of their parents. For readers who are familiar 
with reindeer husbandry, there is also the potential of recognition. 
The knowledge conveyed through the verbal and visual elements  
contributes to the readers’ image of Sámi life, languages, and culture.

While Enok’s and Almmie’s parents go up into the mountains to 
tend to the reindeer, the children walk around in the mountains. In 
image 3, Almmie, Enok, their parents, and the family dog can be seen 
before going up into the mountains. The family is standing by their 
snowmobiles and they look at the mountains: “Månna värijde vua-
jnáb! Dessne leä Suvlåjvvie! Almmie gyllja”; “Jag ser fjällen! Där är 
Suvlåjvvie! ropar Almmie” (I can see the mountains! That’s Suvlåjv-
vie, Almmie shouts; Rehnfjell and Påve 6–7). By naming a mountain 
in the Vindelfjällen nature reserve, the verbal statement situates the 
story in a way that enhances, or underscores, the visual narrative 
suggesting that the story is set in Sápmi – there are reindeer grazing 
on the snowy, treeless mountain ranges.

As shown, there are pieces of clothing that visually remind the 
reader of the Sámi setting (image 3). The father’s woven shoe ties, 
the mother’s cape, and the girl’s shoes and hat indicate Sáminess and 
provide wordless information about the Sámi identity to in-group 
readers (cf. Tervo, Laukkanen, and Kuosmanen 5), who can reco-
gnise where the story takes place from the particulars of the clothes. 
Readers who are familiar with snowmobiles interpret the significan-
ce of the two snowmobiles in relation to reindeer husbandry; the 
older snowmobile is a classic vehicle for transport in reindeer hus-
bandry, while the modern snowmobile would be used by the rein-
deer herders to guard the perimeter of the grazing herd. Out-group 
readers – that is, readers without the Sámi cultural knowledge and 
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background – might not have access to that information unless the 
verbal narrative adds clues for interpretation. In this case, no verbal 
clues are provided. 

The verbal narrative gives implicit information about the season: 

“Iellien dåruoh! Butsh bällh dånnaste! Sïjjah dárbasjh seädduo lyv-
vadit gåssie leä gueddede, amma áldduo miesieb dassat.” (Rehnfjell 
and Påve 6–7)

“Sluta bråka! Ni skrämmer renarna! Under kalvningstiden behöver 
de få vila i lugn och ro, annars förlorar kanske vajan sin kalv.”

(Stop fighting! You will scare the reindeer. During the calving season, 
they need to rest, or the female reindeer might lose her calf.)

The calving season for reindeer is in April and May. The information 
is not only relevant to Sámi children who might go into reindeer 
husbandry, which in Sweden is exclusive to the Sámi peoples. Non-
Sámi readers going up into the mountains in the calving season also 

Image 3.  Gájuoh muv! Gïjrra Almien jah Enoken luvnnie/Rädda mig:  Vår hos Almmie och Enok, 
2021, pp. 6–7. © Sophia Rehnfjell (text) and Inga-Wiktoria Påve (illustration), by permis-
sion from author and illustrator.  The original double spread measures 300 x 430 mm.
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learn why they must not scare the reindeer. The interplay between 
the verbal and visual narratives shows that these elements will be 
read differently depending on the cultural knowledge of the readers.

Image 4 depicts the central scene in Gájuoh muv! where Enok and 
Almmie save a reindeer calf that has been separated from its mother. 
The verbal text reveals the children’s knowledge about the brook: 
“Juhkka leä huv giäŋŋale jah tjáhtjie gålggá, Enok jahttá”; “Bäcken 
är så djup och vattnet strömmar, säger Enok” (The brook is so deep, 
and the water and the currents are strong, Enok says; Rehnfjell and 
Påve 16–17). Almmie, who brought her lasso, comes up with a plan: 

“Jüs månna tjadnub suahpanjub muarrije, dådna máhtáh adnietit 
gåssie dådna miesieb viehkieth, Almmie tjiälgaste.” (Rehnfjell and 
Påve 16–17)

“Om jag knyter det i trädet kan du hålla i det när du hjälper kalven, 
förklarar Almmie.” 

(If I tie it to the tree, you can hold onto it while helping the calf, Alm-
mie explains.)

Image 4. Gájuoh muv! Gïjrra Almien jah Enoken luvnnie/Rädda mig:  Vår hos Almmie och Enok, 
2021, pp. 16–17. © Sophia Rehnfjell (text) and Inga-Wiktoria Påve (illustration), by per-
mission from author and illustrator.  The original double spread measures 300 x 430 mm.
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Almmie was prompted by her paternal grandfather to bring her las-
so, indicating the importance within the Sámi cultures of the older 
generation. 

The children are at the centre of the image, and the use of red 
makes them stand out against the predominantly white and blue 
snowy landscape. There are marked contour lines, and the children 
have big Mangaesque eyes. In the top right corner of the illustration, 
there is an image of the rescuing of the calf. As the aftermath of the 
actual rescuing is depicted on the following spread, the reader might 
interpret the superimposed picture as either a representation of Alm-
mie’s plan for the rescue or as a visualisation of the rescue operation.  
Therefore, the illustration supports the comprehension of the verbal 
text outlining Almmie’s plan (cf. Bird and Yokota 282). 

The glossary in Swedish and Ume Sámi, on the other hand, chal-
lenges the narrative. Its headline, “Vilken färg är det? Mij leäh fiär-
jijde?” (Which colour is it?; Rehnfjell and Påve 17), is superimposed 
onto the representation of Almmie’s plan or the visualisation of 
the rescuing. In the glossaries on the spread, the Swedish word or 
expression always come first, and they do not contain words and 
phrases from the verbal narrative. The glossaries are there to teach 
Ume Sámi readers words and expressions in a language that is no 
longer widely spoken. Therefore, we conclude that they might be 
understood as a didactic tool but not explicitly as part of the visual 
or verbal narrative. From a didactic point of view, it might make 
sense to learn the words for all colours, even though these colours 
are not vital for talking about the images or interpreting the story. 
The superimposition of the Ume Sámi phrase has, however, a simi-
lar function as the Sámi words in the non-Sámi version of Lilli; even 
readers who do not read the Sámi text will read multilingually or at 
least register the presence of the Sámi words. 

The glossaries provide Ume Sámi words that might be used when 
talking about the illustrations or situations, for example what to 
pack when hiking in the mountains. These glossaries also provide 
readers with Ume Sámi vocabulary useful for reindeer husbandry, 
for example “sarvvá/sarvies sarvvá/rentjur, hanren” (male reindeer) 
and “giähka g/miessiegiähka g/vaja som har kalv” (female reindeer 
with calf; Rehnfjell and Påve 7), and other words connected with life 
in the mountains, such as “skierrie rr/dvärgbjörk” (dwarf birch; 9), 
and “luömiege luömieg-/fjällämmel” (Norway lemming; 15). As 
Gájuoh muv! is a dual-language book, the glossaries on the spreads 
are didactic tools to help readers acquire the Ume Sámi language 
and can be seen as expressions of “a strong pedagogical thrust”  
(cf. Nikolajeva xi).
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The glossary at the end of the book differs from the glossaries 
on the spreads in that the last glossary starts with the Ume Sámi 
words and phrases. These words and phrases can be found in the 
verbal narrative. However, Rehnfjell’s translation into Swedish in 
the story and her translation of the same word or expression in the 
last glossary are not always identical. In the verbal narrative, Enok’s 
and Almmie’s parents are to go up into the mountains to herd the 
reindeer, “ráddieb gähttet” (Rehnfjell and Påve 12). In the narrative, 
Rehnfjell translates this into “vakta renarna” (herd reindeer; 13). In 
the glossary after the end of the story, Rehnfjell translates “ráddieb 
gähttet” into “vårda kanten (av renarna)” (guard the perimeter (of 
the reindeer herd); 23). The literal translation of the Ume Sámi ex-
pression is perceived by the Swedish-speaking reader as foreign; it 
functions as multilingualizing estrangement (cf. Yildiz 148). Readers 
who are familiar with large scale reindeer husbandry understand the 
unfamiliar expression; reindeer herders guard the perimeter of the 
area where the reindeer graze. The example shows how Sámi culture 
pertaining to reindeer husbandry linguistically is carried across to 
the Swedish-speaking out-group.

The Intertwined Messages

Literary multilingualism is evident in the parallel texts, in the 
insertion of Sámi words into the Swedish Lilli text, in the glossaries 
and illustrations in Gájuoh muv!, and in the cultural and literal 
translations. As demonstrated in the analyses, the dual-language 
picturebooks enable the acquisition or revitalisation of the Sámi 
language through texts in two languages, an audio device, and 
glossaries. These picturebooks promote the cultural anchoring for 
the implied Sámi child reader and can function as a didactic tool 
for all readers, enhancing metalinguistic and intercultural awareness 
(cf. Zaidi 277). The choice of placing the Sámi text first and the 
Swedish text second in the narrative, as opposed to the glossaries 
on the spreads in Gájuoh muv!, could either be interpreted as an 
expression of a “Sámi first” cultural policy or common practice in 
second language acquisition, drawing on the learner’s linguistic and 
cultural competence (cf. Ma 238). The educational intent articulated 
by both Marakatt and Rehnfjell (see note 1) makes it reasonable to 
see the choice of placing the Sámi text first as the result of didactic 
considerations.

In both picturebooks, the interplay between the verbal and visual 
elements demands a multimodal approach (cf. Tidigs and Huss 219). 
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Readers must, for example, choose how to approach the glossaries 
on the spreads or the Ume Sámi phrases superimposed onto the 
pictures in Gájuoh muv!, that is, to read them or to bypass them. 
The superimposition of an Ume Sámi phrase onto each illustration 
constitutes a particular type of multilingualism, as Swedish-speaking 
readers will be made to read multilingually or at least make an active 
choice of not reading multilingually while reading the picturebook. 
At the same time, the glossary translates the Sámi cultural expression 
projected onto the image, making a non-Sámi literate reader exposed 
to the Ume Sámi phrase and forced to read multilingually, but 
then getting a translation. The vocabulary underscores Rehnfjell’s 
educational intention, as expressed in the foreword; she hopes that 
the book will help readers to reclaim their Ume Sámi language, will 
function as educational material, and will make visible the everyday 
life of Sámi peoples and reindeer husbandry (Rehnfjell and Påve 5; 
see also note 1).

Marakatt and Midbjer’s book, available in multiple versions (see 
appendix 1), targets a wider readership than Rehnfjell and Påve’s 
book. The PENpal audio device available for the Lilli versions  
allows readers additional possibilities of reading: auditorily in two 
languages – in real life or via the device, and materially – allowing 
readers to record themselves reading aloud. The audio device can 
be used with an additional didactic intent, that is, helping readers to 
practice pronunciation (cf. “Dual Language Books”).

The interplay between the verbal and visual narrative provides 
contrast or complement. As readers cannot fail to notice that only 
Sámi people, in Sápmi, are depicted and that there are no signs of 
the non-Sámi world, apart from artefacts and the Swedish language, 
the books add an ideological dimension to these literary texts. The 
intended readership might be 3–7-year-olds, but in many cases, an 
adult reader will be involved, either choosing the book, reading 
aloud, or talking about the book with the young one. 

The visual elements elucidate Sámi identities and Sámi cultures, 
making Sáminess the norm and connecting readers with values and/
or collective memories. A Sámi piece of clothing, or an artefact, are 
more than objects in picturebooks by Sámi artists. As expressions of 
Sámi aesthetics, the illustrations are never just decorative. In many 
cases, the loss of the Sámi languages among Sámi peoples makes 
dual-language books a necessity, as readers might not be able to read 
and understand the Sámi text. The images function as an inroad to 
Sámi cultures, as they visualise aspects of Sámi beliefs, traditions, 
and everyday life. The verbal and visual narratives also provide 
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out-group readers with some knowledge about Sámi peoples and 
cultures. Words and phrases in Sámi make visible Sámi languages 
and challenge monolingualism. They constitute messages where 
words and images are intertwined for in-group and out-group  
readers. Finally, the multilingualism conveys to the readers of these 
picturebooks that the Sámi peoples still exist, that they intend to  
retain their cultures, and keep their languages alive or reclaim their 
Sámi languages.

Biographical information: Annbritt Palo is an Associate Professor of Swed-
ish and Education at Luleå University of Technology in the Swedish part of 
Sápmi. Her research focuses on children’s literature, in particular literature 
by and about the indigenous Sámi people and other national minorities.

Lena Manderstedt, Associate Professor in Swedish and Education at Luleå 
University of Technology, is currently working on depictions of National 
minorities and Indigenous peoples, especially in children’s literature and cul-
ture. She is a member of the board of LDN (Literature Education Network).

Åsa Bjuhr is a Senior Lecturer in Swedish and Education at Luleå Univer-
sity of Technology. She is interested in second language acquisition, inter-
cultural education, curriculum theory, and indigenous and minority issues.

Notes
1 In an interview, Marakatt says that she hopes that “barnen ska ta del 
av livet i Sápmi och lära sig nya ord på samiska” (the children will learn 
about life in Sápmi and learn new words in Sámi; “Författare – Elin 
Marakatt,” our translation). Rehnfjell, who works as a teacher, says in the 
foreword that she wrote the book as she could not find children’s books 
in Ume Sámi. Rehnfjell wanted the illustrations to function for young 
children and have Sámi words that are good to learn. In the foreword, 
Rehnfjell addresses her readers of Ume Sámi origin: “Jag hoppas att denna 
bok kan ge inspiration och hjälpa dig att återta ditt språk, precis som jag 
gjort” (I hope that this book can inspire and help you to reconquer your 
language, like I did; 5, our translation).

2 E-mail conversation with Amki Moors 22 September 2023.
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Appendix 1. Printed dual-language versions of Lilli.

Titles	 Languages
Lilli, áddjá ja guovssahas 
Lilli, farfar och norrskenet

North Sámi  
Swedish

Elin Marakatt 
Elin Marakatt

Lilli, aajja jïh goeksegh 
Lilli, farfar och norrskenet

South Sámi 
Swedish

Sigbritt Persson (translation) 
Elin Marakatt

Lilli, áddjá ja guovsagis  
Lilli, farfar och norrskenet

Lule Sámi 
Swedish

Britt Inger Sikku (translation) 
Elin Marakatt

Lilli, áhtjájjá jah guaksagh Lilli, farfar och 
norrskenet

Ume Sámi 
Swedish

Sara-Helen Persson (translation) 
Elin Marakatt

Lilli, ájjá ja guoksagis 
Lilli, farfar och norrskenet

Pite Sámi 
Swedish

Peter Steggo and Inger Fjällås (translation) 
Elin Marakatt

Lilli, áddjá ja guovssahas 
Lilli, farfar og nordlyset

North Sámi  
Norwegian

Elin Marakatt 
Jenny Midbjer (translation)

Lilli, aajja jïh goeksegh 
Lilli, farfar og nordlyset

South Sámi 
Norwegian

Sigbritt Persson (translation) 
Jenny Midbjer (translation)

Lilli, áddjá ja guovsagis  
Lilli, farfar og nordlyset

Lule Sámi 
Norwegian

Britt Inger Sikku (translation) 
Jenny Midbjer (translation)

Lilli, vaari ja revontulet 
Lilli, farfar och norrskenet

Finnish 
Swedish

Anne Harbom Jäderlund (translation) 
Elin Marakatt

Lilli, farfaari ja taihvaanvalkeat

Lilli, farfar och norrskenet

Tornedalian Finnish 
(meänkieli) 
Swedish

Märta Nylund (translation)

Elin Marakatt

Lilly, Grandpa and the Northern lights 
Lilli, farfar och norrskenet

English 
Swedish

Amki Moors (translation) 
Elin Marakatt

Lili, grand-père et l’aurore boréale 
Lilli, farfar och norrskenet

French 
Swedish

Nathalie Clergues (translation) 
Elin Marakatt

Lîllî, Bapîre w trîfe bakûrîyeke 
Lilli, farfar och norrskenet

Sorani Kurdish 
Swedish

Sirwan Karvani (translation) 
Elin Marakatt

Lilly, el Abuelo y la Aurora Boreal 
Lilli, farfar och norrskenet

Spanish 
Swedish

Marta Belén Sáez Cabero (translation) 
Elin Marakatt
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